Ursula Delworth has enjoyed a long and varied career that has encompassed a variety of professional roles and activities. These roles and activities include those of an educator, clinician, model builder, supervisor, consultant, editor, and administrator. When we in the profession speak of the variety and diversity of activities associated with the field of counseling psychology, we need to look no further than the career of Ursula Delworth as the embodiment of the multidimensional counseling psychologist. Indeed, because Ursula has been involved in so many important professional activities, one can only highlight the key events in her career and her significant professional activities (see the appendix).
Growing up as a child of a U.S. Navy officer provided Ursula with the opportunity to experience many different cultures. It also required her to make quick adjustments. In childhood, she was strongly encouraged by her parents to develop her interests in writing. During her adolescent and young adult years, Ursula was also encouraged to fully engage her interests in community leadership and group activities. As a result, in her undergraduate college years at California State University-Long Beach, Ursula quickly became active in student government and working with diverse groups; she also edited the weekly student publication, the Forty Niner.
After obtaining her master of arts degree from California State University-Los Angeles, Ursula worked for a number of years teaching elementary school in California. She eventually returned to school to complete her doctorate of philosophy at the University of Oregon. Graduate student colleague Jeff McWhirter (now at Arizona State University) recalls that Ursula's dis-sertation committee was composed of two individuals who were notoriously at odds with each other, to say the least, and that he warned Ursula to change the committee. Somehow, in this one instance for Ursula's doctoral defense, these people put their differences aside, which Jeff viewed as a tribute to Ursula. As he put it, "Ursula is the one person I know who could pull this off" (personal communication, October, 31, 1997) . Jeff also noted that Ursula's research interests in training and effectiveness of paraprofessionals foreshadowed her later interests in clinical supervision.
Ursula's first postdoctoral position was at the counseling center and Department of Psychology at Colorado State University (CSU). This position not only involved direct service, it also offered Ursula the opportunity to teach and engage in writing and scholarship and to encounter the Dimensions of Counselor Functioning Model (the cube) (Morrill, Oetting, & Hurst, 1974) , which served to expand the role of counseling psychologists beyond individual remediation to preventive, consultive, and developmental activities on group-and community-intervention levels. During the early 1970s, tensions regarding issues of race and ethnicity emerged at CSU, and Ursula was involved in forming an interracial unity team to address those tensions. She also shared primary responsibility for RoadHouse, the only paraprofessional hotline program on campus. After 4 years at CSU, Ursula took a position as grant director at the Western Interstate Commission for Higher Education (WICHE) that involved writing, reading, consultation, and workshops.
Ursula's next position as director of the University Counseling Service (UCS) at the University of Iowa and her concurrent academic position in the Counseling Psychology program again offered a variety of activities in the areas of administration, scholarship, and practice. It was during this time that both the internship program at the UCS and academic Counseling Psychology program received their initial accreditation from the American Psychological Association (APA). It was also during this time that Ursula worked closely with colleagues Emily Hardy and Carol Loganbill and a student named Cal Stoltenberg to conceptualize the supervisory and training process differently. They viewed it as developmental in nature and their collaboration resulted in a number of professional articles, monographs, and the 1987 book, Supervising Counselors and Therapists, with Stoltenberg, who is now at the University of Oklahoma. Ursula also engaged in numerous activities with professional organizations, especially the APA. These activities included, but were certainly not limited to, service on the Committee on Accreditation, the Education and Training Board, and the Committee on Graduate Education. Ursula chaired the Committee on Women in Psychology, was a member of the Council of Representatives, and served as president of Division 17 (Counseling Psychology) of APA from 1982 to 1983. Her other professional involvements with the American Association for Counseling and Development (AACD), American College Personnel Association (ACPA), and the Iowa Psychological Association are simply too extensive to list. Everyone who is acquainted with Ursula is aware of her high level of energy. In a tribute to this energy and creativity, Cal Stoltenberg remembers a Halloween weekend in Iowa City after they had agreed to write their first book on supervision, when between trick-or-treaters at the door and tending to her terminally ill kitty, we managed to create the framework for what we now refer to as the Integrated Developmental Model of Supervision. I don't think I've had as enjoyable or professionally productive a weekend prior to or subsequent to that visit! (Personal communication, October 30, 1997) I attended Ursula's Division 17 presidential address in 1983. During that address, she not only challenged some of the existing structures within Division 17, she also called for greater inclusiveness of women, ethnic minorities, young professionals, and students. To this end, she offered to buy every student in the room a drink after the address, and sure enough, immediately after that address, Ursula was digging into her purse to pay for those drinks for a group of students (myself included) crowded around her! Later that year, I was an intern at the UCS with Ursula as my director and director of training. As a graduate student at Texas Tech University with interests in supervision and training, I had often heard of the training environment at Iowa from my advisor Cal Stoltenberg. Thus, I was fortunate enough to receive an offer as an intern at the UCS, and spent an extremely productive and professionally fulfilling year in Iowa City. We walked, talked, theorized, and practiced clinical supervision in the form of seminars, case conferences, individual and group supervision opportunities, and supervision of supervision. I experienced the implementation of Cal and Ursula's developmental model firsthand. I also conducted intakes with Ursula, and to this day, I consider it a rare and pivotal experience in my own development to have directly observed and learned from a master clinician. At this time, my graduate program was only starting to address issues of diversity in training. At the UCS, issues of diversity were already thoroughly infused within our training, and our CrossCultural seminar fully addressed the relevant issues and made me think harder about my own ethnic identity and responsibilities. Finally, I had the opportunity to observe Ursula in her multiple leadership and serviceprovider roles, and she has served as a mentor and valued colleague to me ever since.
Ursula's work in the area of student services and development has also been significant, resulting in a book coedited with colleague Gary Hanson, Student Services: A Handbook for the Profession (1980) . However, in 1984, Ursula left her position as UCS Director, increased her faculty appointment to half time, and also worked as a therapist in private practice and as a higher education consultant, in addition to finding more time for friends, home and gardening, and her animals. Around this time, Ursula also became involved in the farm crisis that was taking place in the Midwest, first as a therapist, and later as an activist and scholar, especially emphasizing the undervalued role of women. From 1988 through 1994, Ursula served as the editor for Professional Psychology: Research and Practice, which she acknowledges as one of her most fulfilling professional activities, as well as the culmination of her career goals. Most recently, Ursula has continued to teach and mentor students in the University of Iowa Counseling Psychology program, and from 1993 to 1996 she served as the associate dean for graduate programs in the College of Education. From 1997 to 1998, she served as executive officer for the Division of Psychological and Quantitative Foundations in the College. This past year, she received the Regents Faculty Excellence Award and the prestigious Leona Tyler Award from Division 17. Ursula has recently shifted her professional involvement away from APA to the American Psychological Society (APS) and the American Association of Applied and Preventive Psychology (AAAPP).
Clearly, Ursula's personal and professional experiences reflect a number of life themes. These include involvement, advocacy, mentoring, development, and diversity, all culminating in what she emphasizes as "the chance to make a difference." Longtime University of Iowa colleague, Gerry Stone, especially emphasized Ursula's "advocacy for excellence and ethical practice, [her] advocacy for women and people of color, and [her role as] an advocate and mentor to students and new professionals" (personal communication, October, 8, 1997) . Gerry also added that, "As long as I have known Urs, let's face it, she gets it done. She is tough, she is verbal, and by God, most of the time, she is right!" In addition, Ursula has been viewed by her peers as a female trailblazer and a source of inspiration, support, and encouragement for many women trying to break into various professional organizations and arenas with traditionally male leadership. She was one of the few early women to be accepted and respected in leadership positions.
With these comments and background in mind, I was very pleased to have the opportunity to spend about 3 hours with Ursula at the 1997 APA conference in Chicago. I was anxious to gain from the benefit of her knowledge, experience, and foresight on questions regarding the profession, historical events, and professional work. We started the interview, however, by focusing on the influence of significant others and personal development.
SIGNIFICANT OTHERS
Brian W. McNeill: Let us start in terms of talking about some of the significant others within your life. As I was reading back through your Division 17 presidential address, and having been present there, I recall that your mother was also present. I think we need to acknowledge that for you, this is a personally difficult time given the recent passing of your mother, and I wonder if you can comment on your relationship with your mom and the role that she played in your life? Ursula Delworth: Well, it really was not as difficult as you might imagine. She was 96. She had been in a nursing home for 2 years and was really ready to go, and I felt really okay about it. She survived my father for 14 years and she had some good times, too. It really was okay. The quality of life was not there anymore for her. In some ways, when I got in graduate school and learned about birth order and the Adlerians, it made a lot of sense in terms of my family. Both my mother and father were younger children and my younger sister was the youngest child. So, of the four, I was the only older child and that was sort of obvious in a lot of things. From a very early age, with all the traveling we did with my father being in the Navy, I really had to take charge and take care of things. So I had an opportunity to [become] independent and also to learn how to navigate in new places all the time, which has a lot to do with my cross-cultural interests. We were always moving to different places, and I always needed to read the environment and figure out things. And at the same time because we were never around relatives for very long and we did not live in one place for very long, probably in some ways, I was falling back on the resources of my family more than some other kids would be. There were not other houses to go to, an aunt, or those kinds of people. So, in some ways, we were a little bit isolated as a family, in terms of any long-term relationships. However, my parents always made friends and we knew those people. My mother also had been an English teacher and was a very good writer, and when I started writing essays, from a very early time, she helped me, and my father encouraged my interest in history. So, a lot of those interests were developed. The most significant person in my family was my younger sister, who died of cancer in 1989. That was clearly the most devastating loss of my life. BWM: Did your sister influence your outlook in terms of aspects of your career? UD: I was the older one, and it worked more the other way. I had been a college journalist and when she got to college I suggested [that] one way to get to know people was to get into journalism. She became a professional journalist. One way she influenced me was to challenge me to stop reading psychology books all the time and [to] read some other things. BWM: That seems to be a theme for you, given some of your early experiences with your family, your father being in the Navy, and living in different places. That is, the effects of diverse experiences upon your life and outlook.
McNeill / URSULA DELWORTH 339 UD: And I think it has turned into a real strength. When I first came to Iowa, I could barely tell the corn from the soybeans! Just because I am used to taking an interest, I took an interest in the surrounding area and people, and a lot of university people did not do that. When we had the farm crisis during the early-to mid-80s, I was very involved as an advocate and as a paraprofessional organizer. I then started to do research on farm women, and [I] really felt in a lot of ways like a rural person. So, I just kind of fit in with that lifestyle. And that is a strength, to be able to go to a lot of different places and feel part of it, and learn about the culture. BWM: Your work during the farm crisis seems to reflect your more recent interests. Can you talk a little bit about some of the roles that you played as a therapist during the farm crisis? UD: I was doing part-time private practice at the time, and since I have always worked mainly with women, I started seeing some farm women. I realized that there were great similarities, of course, to other groups of women, but there were some differences also. So, being trained well in the scientist-practitioner model, I went to the literature to find out what we know about rural women. There was nothing. One of my students found a[n] article in Glamour Magazine [that wasn't too bad], but, as you can imagine, it was not quite scholarly. And so, I began talking to other psychologists and providers, and found out that psychologists, as a whole, did not know very much. During the farm crisis, it was the farmer who was concentrated on, the rural man, and the whole family. As one of my students who was a farm wife said, "The woman is there, invisible in the center." So, I was asked by the president of the Iowa Psychological Association to be program chair for the state conference that year, and I said [I would] only if we focused on farm women. So, we did, and what I did was ask a lot of people to present to us who were not psychologists, which was a new thing for us. There were some counselors, there were some farm advocates, and there was one very compelling symposium by three farm women who had gone through the crisis, [during which] nobody moved for 2 hours. BWM: Who have been or continue to be your personal and professional influences and/or mentors? UD: Well, Leona Tyler was a very important one. She was the unofficial statistician on my dissertation. She was very good at statistics and was dean of the Graduate College when I went to Oregon. She would let me borrow her books and I would see her notations on the side, and then later we ended up with the same publisher, Jossey-Bass. I would not say we spent a lot of personal time together, but it was really a professional mentorship. And there is my advisor who was wonderful to me. He is retired now but still in contact, that is, Saul Toobert from University of Oregon. In Division 17, Sam Osipow opened a lot of doors for me when I first got involved, which I appreciated. There was a lot of support as I took on nontraditional roles or was the first woman to do something. It was down to such a nitty-gritty level. So I had to teach myself to teach by going from theory to practice and building a model of teaching for myself, and I think that is my strength. I mean, those paraprofessional models, the Program Development Model (Moore & Delworth, 1976) , the Eco-System Model (Aulepp & Delworth, 1976) , [and] our Supervision Model (Stoltenberg & Delworth, 1987) . I think where I am strongest is operating in an area that is not so abstract as theory, but not so nitty-gritty as, ' Step 1 you do this,' and '
Step 2 you do this. At one point, I really had to make a decision about continuing in more student affairs administration, which I thought I would do. There is a common kind of career path to move from being a counseling center director to a vice president, and I was on that path. But I got a bit derailed by the huge success of the first student services book in 1980 (Delworth & Hanson, 1980) , and realized that I probably had to make some choices. You know, by then I was old enough that I could not get up at three in the morning every day. BWM: And that is the time you would do your writing, as I recall.
UD: Yes. So, I really felt that life is finite. Partly because the book seemed to be so [impacting] , and I felt my other publications had made some impact too, I went that way. I do not regret that decision. But I still wonder about it sometimes. Would I have liked something else? I had a really fun time for 3 years being the associate dean for the College of Education. And I find [that] each time I do administration, I seem to get a little more relaxed about it and a little better at it. So perhaps I wish I had another 20 years to explore some things a little bit because I think that would have been fun to explore. BWM: So of all these different professional roles, as an administrator, teacher, journal editor, practitioner, supervisor, and consultant, has there been one or more from which you have derived the most personal satisfaction? UD: No, I have derived satisfaction from each of them at different times. I really would have to say that, quite honestly. I would say [that] early in my career, I probably derived the most satisfaction from doing therapy. I started being pretty good at it and worked with some very difficult people back in the days when you could see clients a fairly long time. I learned a lot from them. Therapy was really an exciting enterprise. But sooner or later, I began developing the models. I had to set up a crisis center along with the national meetings on paraprofessional training, and that soon became my focus. I then moved on to WICHE (Western Interstate Commission for Higher Education) and developed the models further and promulgated them. Interestingly, I always liked teaching and did fine at that. Although probably in the last 6 or 7 years, teaching is the activity from which I probably get the most joy. I am not sure that was true earlier. BWM: How has teaching become a greater joy to you? UD: Maybe because when you are teaching in a professional program and you have had lots of experience, and you know the literature, you can put it together and share it in a way that makes some sense to students, [which] you cannot always do when you are younger. Certainly, supervision at various times, especially when I could work with Level 2 people (intermediate trainees), which you know are my favorite. BWM: What about your role as a journal editor? UD: Journal editing was just a joy. Just a joy. Interestingly enough, I think journal editing helped me become a better administrator even more than prior administrative experience because what you have to do is make decisions, and you really hold yourself responsible for making them as fairly as you can. I mean, I would read the hard reviews and the hard articles early in the morning over a cup of coffee, paying a lot of attention to them. But then I would make a decision, and that is life. I tried to be consistent, even though authors would get mad at you and think you do not understand them. But I developed some real consistency and I did that for 6 years. After that, it is really hard to beat that out of you. I treated administration the same way. Be consistent, make this decision when you are feeling awake and alive, and not hassled. Then, that is it. They probably will not like it. Most of the faculty I worked with were much better than the manuscript authors [laughing] . It was a real joy, and I have nothing but the highest praise for APA's publication unit. It is just one of those kind of peak experiences that went on for a really long time. I mean, I hardly ever got tired of it. BWM: What do you see as your primary accomplishments with the journal during those 6 years? UD: Well, clearly, the great increase in the number of authors and subject matter dealing with ethnic and cultural diversity. There was one point in time where about one third of the persons of color who served on editorial boards for APA journals were serving on Professional Psychology. I remember one author who submitted a piece that dealt with some American Indian issues, and I was able to send it to three American Indian psychologists for review. The author was just stunned, and said that this gave new meaning to peer review. Another accomplishment was the issue of how many psychologists are needed, the whole Robiner (1991) series (i.e., the lead article in a series published in Professional Psychology to first raise the issue of psychologist supply and demand). This series really sounded the alarm and raised the issues more definitively for the 1997 Supply and Demand conference, and people took it very seriously. I think building a very strong editorial board, working with people, and bringing new people on board to the ad hoc process were also accomplishments. BWM: You enjoyed the moving forward and building aspects of journal editing.
UD: Right, right. Helping people who are interested [in building] their careers in these areas and have an opportunity. The journal was perfect because it was so broad. There were not too many subject matters that were completely out of bounds if you handled it well. (Morrill, Oetting, & Hurst, 1974) had been developed, and I was taken with it. The other thing is that Oetting had published a piece on development as the basis for counseling psychology. So, I was attracted to their thinking. It seemed very much in synch with mine, and I not only want to take a job where I could learn something, but also where I could contribute from day one. I felt that at Colorado State. They had a lot to teach me about supervision because I had not been able to supervise before then, and some of them, especially those trained at Michigan State by Bill Kell and William Mueller, had strong supervision skills. The other reason that I wanted to go to CSU was that I felt I knew something about program development such that I could add to the cube model. So, I saw the opportunity to become involved with those folks, [to] add to what they were doing, and at the same time [to] profit. When I went there, it was just a marvelous time and marvelous working relationship-the whole development of indirect methods of intervention, the development of the interracial unity team to deal with the racial strife there. We opened the first big crisis center hotline in higher education at CSU. So, we really pushed the cube model along the way, and of course, we really started developing models of program development. How did we do these things? How did we take this method of intervention and do something that had not been done? We just talked about it, and it was really, really exciting, and everyone was very supportive. It was a group that really worked well together and really tried to support each other and give each person his or her due. I think an issue was that I, of course, was the only female in the group, at first. There were some issues about that, though not on the surface. I remember Jim Hurst talked a little about that in his presidential speech. They were not used to women who wanted to do the kind of things they did, but they got over it really quickly [laughing] . I was clearly a full member of the team, and I think it was good to have that kind of working relationship with a woman colleague. And of course, eventually, there were more women. Yes, it was a great time and laid down for a whole generation of counseling centers the kind of work we could do. Then we continued at WICHE. That was great.
PROFESSIONAL WORK
Iowa was just as collaborative. I mean, what I really was interested in was supervision, and of course I had been well trained at Colorado State. Some of the people at Iowa had not felt that they had always received the best supervision. We just started talking about supervision all the time and sharing our experiences, and it became something that really held people together. They were really interested in it, and we figured out that we had to leave models of warmed-over therapy as supervision behind to develop a new model. BWM: Was the interest in supervision more a product of a number of people coalescing around their natural interests, or was it something that had attracted people with similar interests? UD: Well, both, I think. I mean, it is hard to know exactly where one started.
Some of the people were in the environment for that interest as it was growing. Then other people like yourself and Greg Reising came; I've never really asked Cal (Stoltenberg) if he came because we were doing that. I think he got interested in it once he was there because he was a graduate assistant. We were always talking about this stuff. BWM: So, was it more through informal kinds of talks? I know when I was an intern, we had the supervision seminars, and that is where we would talk a lot about theory, but did it start out in that way or was it more informal? UD: Well, it got formal pretty quickly. I do not know that we called it a seminar but we would get together and talk about these things. As you know, there was not that much literature to read, so we got through that very quickly [laughing] , and then it was mostly telling about our experiences and trying to help each other become better supervisors and really paying attention to it. I think that for a variety of reasons, people felt it was really important, and people were pretty open and willing to talk about what they were seeing and thinking. Some people, like Cal, would bring in models from other areas, for example, Hogan's model (Hogan, 1964) . During our APA accreditation, the site visitors praised our work on supervision. So, we started to get some pats on the back, and it just kept going. When you teach history and systems, you talk about zeitgeist and it is really hard to get back to the original spark when something kind of fits for people as a paradigm that brings them together. That is how it was at Iowa. BWM: How did you respond to some of the challenges or criticisms of developmental models of supervision at this point? UD: Well, you know, it is a practice model. I mean, it came out as a result of us practicing and watching what was happening leading to the developmental paradigm, which just seemed to fit. And when you proceed that way, there are going to be funny edges. I am most interested in Level 2 (intermediate trainees) because it is the most difficult stage, in some ways, to work with, and it is the hardest to get a hold of in a research way. I mean, people can look like Level 1 trainees (beginners), and then eventually they will look like Level 3s (advanced trainees) if all goes well in the middle. In any of the workshops we have done and taught, people always acknowledge Level 2 and always say it is there. They are in the middle of this stage, or they just left it, or they know what we are talking about. So, in some ways, the research has not caught up with, in a sense, what you might call our "clinical sense." But I think that is okay. The other research has generally been supportive, and as we try to extend it, we run into problems. But I would say at this point, at least it is a model that makes sense to people as they are beginning to be supervised and as they are beginning to supervise. That does not satisfy me completely, and I would like to do more things, but it is a start. BWM: One of the crucial aspects of the model, for me, has always been the combination of, and the acknowledgment or emphasis on, personal as well as professional development throughout the stages, as opposed to simple skills training. But it seems like that has been one of the criticisms of the model as well (see Holloway, 1987) , that this task of becoming a therapist is really not much different from the learning of skills in other professions. How would you respond to that particular criticism? UD: Well, I think it has some merit. However, I think that many professions, unlike counseling or therapy, do not require you to use that much of yourself. In counseling, if there are some missing pieces, one does not quite have it together. For example, if I am not really quite an adult yet in some ways, or I am uncomfortable being a female or with my ethnicity, I may get by with these missing pieces in some other professions, but I would not get by with that as a clinician. You really have to get all of those kinds of pieces together personally. Much of the Level 2 turmoil is often about getting those pieces to fit. That is one of the reasons I like working with Level 2 supervisees. I think we ought to be doing more research on this process. BWM: What kinds of interventions do you find most helpful at Level 2 in regards to those personal issues? UD: Modeling and self-disclosure. These are intermediate trainees who are further along, but they have a barrier against this one issue. It is not that I have had all of their experiences, but at least I can use personal experience to help them. Often, this discussion is about ethnic differences, where people have really kept that part of themselves hidden and doing so inhibits all they can bring to the therapy table. It is as if they do not want to expose that part of themselves. So I talk about how I learned to bring the woman part to my own work and how that works for me. This kind of intervention has been very helpful, especially working with ethnic males. I think we just have to be comfortable in our own skin and recognize our own limitations, especially in terms of culture and ethnicity, regardless of how we feel about it and how much we may know of that culture.
THE PROFESSION
BWM: Regarding your involvement in various professional organizations, could you begin by talking about your shift away from involvement in APA more to APS, and the APS off-shoot organization, AAAPP? UD: Yes, I have remained a member of APA until fairly recently, but I am no longer a member. Part of that decision has to do with time and energy and my reluctance to move away from some things I value very much. APA was very important to me. I was lucky enough to be elected to serve on the
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Council of Representatives fairly early in my career and at a time when there were very few women on council. AAAPP is certainly an attempt to keep the scientist/practitioner involved in APS. It is just amazing who we have as members and the kind of programs we have. Sam Osipow has done a wonderful job with the journal (Applied and Preventive Psychology). I think it is perhaps the best scientist/practitioner journal now. I pick up more out of that journal for what I teach and use. We are a very small organization. Our future is a little unclear, but it is good. We really are a continuation of the scientist/ practitioner people that formed APS.
So, where I have taken my stand is that we cannot allow ourselves to perform certain interventions with clients just because it feels good. If we know what works empirically, we have to learn it and do it. If we do not know what works yet, we have to use our best knowledge to get there without claiming that we know. So, I am right in the middle of that camp. Given my views, AAAPP is clearly the group with whom I have the most in common. Other groups are more diverse. Division 17 is quite diverse with some fine members with many different interests. BWM: What is your judgment on the effectiveness of APA as an organization to represent psychologists at the present time? UD: Well, I am not sure because they would have to speak for themselves. I suspect it represents at least a large group of practitioners reasonably well. However, I think that it is so large and so political that it may not always be able to move forward on behalf of practitioners. It takes a long time to get things done in APA, even on things that as far as I know, the leadership of APA sees the need for, such as the empirically supported treatments. I think it is great to be large, but if you are very large and you operate on a model where you have to get people to go along, I think that is problematic. I think they will be dragging their feet on some issues, way behind some of the smaller groups that are committed to certain things and can do them. I think APA has been very slow to follow one of their former presidents, Nick Cummings, in understanding the inevitability of managed care and the importance for us to be major players and to develop some models for how to play. I mean, they have not listened to Nick, although he has been one of the long-term leaders. So, I think that they dismiss too many important voices, as voices crying in the wilderness, and have not really understood what Nick has been saying all this time and [what he] continues to say. And heavens, he is right! I mean, it is happening and had APA gone that route, they might have had an impact. But that would have been too political, and would have alienated too many people who wanted business as usual. I just think it is very hard in an overly large diverse organization to do that, and very hard to represent everyone. It is easier for small organizations where there is more consensus. However, many things happened within APA that get taken for granted by these other organizations as they come along: the inclusion of women, the inclusion of persons of color, the committees.
BWM: What about the continued viability of the scientist/practitioner model at this point? UD: Oh, I am very optimistic. I think we are better off than we were a few years ago. I think that in the future, we are only going to get paid if we do things that have some scientific support. I mean, that is the way it is going in medicine, and [that] is the way it is going in managed care. I agree with Nick Cummings. BWM: Is not Nick saying [that] he thinks that APA is still moving away from a scientist/practitioner orientation? UD: Right, in APA, but I think in the profession, it is very viable. I think we are going to have to obtain support for what we are doing and we are going to have to develop that support. I tell my own students [that] they are not getting out of the program without taking program evaluation. BWM: Just to follow up, do you think APA is going to be moving in that same direction or, as maybe Cummings has said, that they continue to move away from a strong science/practice model? UD: Yes, I think they are going to catch on. They always catch on sooner or later. I mean, they are not stupid. It just has to take a while. So, I do not think they are going to provide the initial leadership or are doing that now. But in some areas, they are moving in a clear direction. For example, look at the current accreditation criteria. The criteria [verbalize] how programs teach empirically supported treatments. That is a question, and everyone has to answer it. I go out and do site visits and ask people about it. Now, I understand accreditation is not APA, but it is an APA function. BWM: Where do you see the professional schools that promote a more practicebased orientation fitting in within this context? UD: Oh I think professional schools are all over the map. There are some I respect extremely highly. I was at Rutgers to do a site visit, and just walking through the halls was wonderful. Some of my heroes such as Don Peterson were there, as well as others. It is not true that all professional schools are similar, and I think that it really is not a service to them to overgeneralize, although they are organized as an association and they make some decisions together. Many of them are preparing their people extremely well to be consumers of science and to do program evaluation. They may not prepare people well to do research on theoretical issues. So, I think the work they are doing is more practice-based. But, frankly, that is what most of us are going to do. So in general, I do not have any problem with them. I think there are some that are still spending 2 years teaching the Rorschach and I think they are going to have to change as practice changes; in turn, they will be influencing education. BWM: What about the free-standing schools where the need to be economically viable dictates that large classes are admitted graduating? What do you think are the effects on supply and demand? UD: Certainly, the Robiner concerns (i.e., supply and demand, see Robiner, 1991) were something to attend to.
[In] one of the APA committees I was on, [we] began to wonder if one of the values of these schools (which are often in large urban areas), is that they were admitting more persons of color and more nontraditional students. Was that something they were doing for us? No, they were not. So what is their real value, then? It is hard to get a job as a psychologist these days, and it is hard to get an internship, and I suspect that any schools, whether they are professional schools or free-standing, or wherever they are administratively housed, are going to have to turn out graduates who can get internships and get jobs. In some ways, it is going to be more market-driven. I really have trouble classifying groups because [with] every group I have looked at, I see some that I would consider excellent and some that make me shudder, including accredited programs in prestigious universities. I do think that supply and demand is a real concern. Robiner and others raised the points, and we need to look at it. On the demand side of the question, Ph.D.s are so often involved in training and supervising others. So, there is a need for graduates of our programs to have some really good supervisory skills. Before, some people supervised and some people did not, often depending on [the] setting. Well now, how many people are really going to go through their lifetimes not supervising and training? BWM: What is your opinion on the movement toward obtaining prescription privileges for psychologists and perhaps some of the motives behind that movement as well? UD: I have certainly been involved in that issue because I come from a small rural state where there are not a lot of psychiatrists. I was raised in Hawaii, and I understand the concerns, the pattern others are raising, and also the misuse. It is not one of the issues I feel most passionately about, but basically I am against it. AAAPP has taken [a] stand against it because we see it as a medical enterprise and we believe that we can help physicians [to] be better trained, and in some ways we could work with them. I do not think it is psychologists' role. I think it is our role to be knowledgeable enough to use good providers to support people getting the appropriate training and updating, and to work with them. I think prescription-writing is a medical thing, and I really worry about thinking they are going to add it on to everything else we know. Frankly, we hardly know the empirically validated treatments yet. I think we should learn those, first. I think one of the problems with prescription privileges is it is really alienating the psychiatrists that like working with us. So, I very much support the AAAPP initiative against it. We have an active working group and committee that testifies and makes good use of science. BWM: Since the 1980s, the number of women in graduate programs in professional psychology has increased from approximately 40% to 75%. Yet, the numbers among faculty in academic positions still remain overwhelmingly male. How do women need to be mentored into academia? UD: As I look around, part of the problem is when you move in initially, you have to be an assistant professor. It is going to take a while for the old guys to retire. It is at the full levels [that] you do not have the women, [also] to some extent, at the Associate levels. It seems like many programs are looking for and do find good women at the assistant level who are starting to move up to the associate level. I think it takes time. There seem to be quite a few good women interested in positions in academia. I realize [that] issues of family and other things are relevant, but that applies these days to more males, too. I think the handicap, frankly, is that there are not the female mentors for them. Women are more socially conditioned to the interpersonal, to taking care of their students, and it is harder for us, many times, based on our conditioning, to hide out and do our research. It is not that we are not good researchers. It is not that we do not even like it, but we have been conditioned to respond-oh my gosh-if a student has a problem, we attend to it. I think for me, there is a working group of women journal editors and women who have been journal editors. Women are not yet as comfortable in the publication process as men are and that may be because they were not mentored into it by the old-boy system. Women do not as frequently aspire toward the pinnacle of their career being a journal editor. I notice this because I did aspire to this and was sort of loud about it. Men have less trouble understanding why I would consider that the pinnacle of my career. Some women had a lot of problems with my aspiring to that goal because I think the roles that we have chosen as the ones we really want, many times, are the more interpersonal roles, the more up-front leadership. President of APA-I did not want to be the president of APA. Instead, I wanted to edit an APA journal. BWM: What kind of personal advice do you give to your female students and colleagues who wish to pursue an academic career? UD: Well, the first thing we do is make sure they are going to be successful. We look at what they have done. I mean, their teaching experience, their publications. So we set it up so that by the time they go for the job search, there is going to be an in-depth exploration of what kind of an academic career they want at what kind of institution. I think that sometimes students want to be in academia, and therefore they want to be a faculty member in a doctoral-level counseling psychology program. Maybe, maybe not. There are other kinds of institutions. In programs I do for the college on deciding on an academic career, we talk about different kinds of institutions and the different roles. Much of it then comes after they get the position, in terms of how you get mentored into on-going activities that are going on. How do you hook up? Our program at Iowa is somewhat unique, maybe, in that we do not really have the feeling that the brightest, the best, should necessarily be academicians. We think they should probably find their passion and follow it. We have such a strong health psychology component at Iowa that some of my students take jobs with a mix of clinical work, research, and teaching. Some of our students are really finding that they can drop the teaching if it means they can have the other two in hospital settings, in medical-center settings. really like the divergent stuff the best, but to make it real, I tolerate detail very well. That is the good part. What I have learned over the years, (partly from having animals and learning that they are their own beings), is that I have become much more patient and less demanding of both myself and other people, and I think that that is an improvement. I think that was a problem for me in administration. I really thought I could work all the time and they could work all the time, and we could get all of this done, and I am much more relaxed about it now. I noticed that as associate dean, I was both more tolerant of my not getting it all done, and more tolerant of others not getting it all done. I think that is partly a function of age, but it is definitely the animals, too. I think I have become a better administrator as I have aged. I continue to have the skills, but [I] have a little less energy. I am a little more patient, a little less demanding of myself, and everybody around me. This has really made me more effective and I enjoy it more. I do like it for those reasons, and as I said, I felt really fortunate to have this go as associate dean, to sort of see the difference and see how much I had learned, both from prior administration and from journal editing, and from raising animals and aging, and all those processes mixed together. It was a chance to make a difference. BWM: Yes, and it seems like that is the most important part for you, that chance to make a difference.
UD: Right, People have always said that I am very ambitious, but really I have never been so much personally ambitious as high energy and wanting to make a difference. I have never set out to ask, 'What goal would bring me the most honor or the most money or the most prestige?' Sometimes, as I get near retirement, I wish I had thought more that way, especially about money, but I still ask, 'Where do I think I could really make a difference?' After I decided to prioritize the publications, after the book, then a journal editorship came. I could see what the book had done, and in administration, if you work well with people-and I was very lucky to have good people to work with-you could work together and set some goals and really make a difference. For me, as associate dean, the biggest thing was to make a difference in the lives of graduate students across the college.
FINAL THOUGHTS AND CONCLUSIONS
BWM: In your 1983 Division 17 presidential address (Delworth, 1984) , you stressed the importance of inclusion in terms of young professionals, ethnic minorities, and women, especially in regards to division membership and division leadership, and you challenged what you labeled the "oldboy system." How have conditions changed in this regard since 1983? UD: Well, we have elected so many women presidents in Division 17, I can barely keep track. I think women have clearly taken their place in the division, and I think other groups have, too. If you compare Division 17 to other entities, I think we have done one of the best jobs of inclusion, and real inclusion, not just the bodies being there, but working through some of the issues that had not occurred before. I am sure things are not perfect, and I have not been involved in division governance, obviously, for some years. But just look at the opportunities. We are the only APA journal that not only has had one woman editor, but two. We have been a success in that and certainly in terms of including many of our persons of color, as well as gays and lesbians. We have done that. Maybe we have not been as successful including people with disabilities-that may be the new frontier for Division 17-but overall, the Division has completely changed. When I gave my presidential address, I was the fourth woman president in 40 years. Women have been powerful leaders, and each with her own style. If you see one woman you think, well this is the way women do it. But when you have a lot of women, you see that we are very different, very diverse, and we do things a lot of different ways. We are not at that point with persons of color, yet. We do not have enough that we can differentiate, but certainly we have done that with women. So, I think that is a challenge that we have answered fairly magnificently in the division. BWM: What are the effects of receiving your training in the 1960s and 1970s on your decision to become a psychologist, and how did those kinds of social events affect your perspective as a psychologist?
would have a job [laughing] . I almost did not get promoted, partly because we had made an agreement to offer all the incoming minority freshman learning assistance at the study center. The English Department had put together a proposal to count it as one class, which was a very good way of easing people in, but their proposal was not ready for the fall semester. It was supposed to be, and we recruited all these minority kids with the idea [that] they would have this class, but it was not ready to go. It had not gone through all the channels, yet. So I circumvented the system and offered all those freshmen a 400-level credit, which was something I had control over as a psychology department member. The idea of offering 400-level credit to entering freshman and circumventing the whole system made some of my colleagues angry. However, my position was that the system had broken down. The system promised these kids something. If the system does not seem willing to do anything about it, I
[would]. Obviously, I only had to do it once. Unfortunately, it was the year I went up for promotion. As a result, that decision was discussed a fair amount, but I got promoted, although not unanimously. I did these things, and took these risks, but I always had a strong rationale. I did not just do stupid things. BWM: Finally, what plans do you have for the future, both professionally as well as nonprofessionally? UD: For one, I have moved to a smaller, less expensive house. I am not going to waste all my money in retirement on cleaning the house and shoveling the snow. I want to get in before I get too old and my eyes are not good enough. I also want to get in a few good road trips with my dog. I think I will be somewhat active until I retire, probably in about 3 years, but I do not see myself taking on any major responsibilities. I have some small research projects I want to do, and I continue to be very invested in my students' research. All of my students right now are men and women of color doing research on multicultural issues. It is very exciting research. I want more time to read novels. I do not know what I will do professionally. I will do something. Probably, I will at least try to go back to writing fiction, which I did when I was younger, and also spend more time in New Mexico.
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